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ABSTRACT

This presentation summarizes the results of a 
content analysis of elementary/general music 
methods course syllabi to determine the extent 
to which movement is being addressed in 
music teacher preparation programs.

RESEARCH QUESTIONS
• What course goals, objectives, and/or 

student/program learning outcomes are 
addressed and how is progress towards 
these objectives assessed?

• What student activities, tasks, and 
assignments are carried out?

• To what extent is movement taught and/or 
assessed in undergraduate elementary 
music methods courses?
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Movement in Methods: A Content Analysis of 
Elementary/General Music Methods Course Syllabi

Ted Hoffman, PhD
University of Montevallo 

In order to better understand current trends in 
elementary-general music methods instruction, 
relevant course syllabi (N = 23) were gathered 
and an analysis of content was conducted by the 
researcher. According to Stemler (2001), content 
analysis is defined as “a systematic, replicable 
technique for compressing many words of text 
into fewer content categories based on explicit 
rules of coding.” This procedure revealed 
common teaching practices, instructional 
activities, materials, and assessment tools and 
methods, leading to a better understanding of 
what knowledge and skills are being addressed, 
and how that is being accomplished.

Frequency % of Total

Lesson Plans 22 96%

Peer Teaching 21 91%

Quizzes/Exams 17 74%

Field Teaching 16 70%

Field Observation 13 57%

Attendance 12 52%

Portfolio/Notebook 11 48%

Recorder Playing 11 48%

Lesson Reflection 10 44%

Observation Reflection 10 44%

Song Analysis 10 44%

Workshop Participation 9 39%

Class Participation 8 35%

Unit Plan 7 30%

Reading Summaries 6 26%

Frequency % of Total

Lesson Planning 21 91%

Repertoire 19 83%

Ped Resources 18 78%

Inclusion 18 78%

Age-Appropriate 17 74%

Diversity 17 74%

Musicianship 17 74%

National Standards 17 74%

Assessment 15 65%

Behavior Management 15 65%

Child Development 15 65%

Movement 15 65%

Singing 15 65%

State Standards 15 65%

Technology 15 65%

The last few decades have seen a number of changes in the music education curriculum, among them the 
creation of the National Core Arts Standards, adoption of portfolios for assessment and certification (e.g., 
PPAT, edTPA), implementation of examinations for program admittance and/or matriculation (e.g., Praxis 

Core, Subjects Area Tests, PLTs) and a growing interest in non-traditional instruments and ensembles. 
Furthermore, traditional pedagogy and repertoire is shifting to accommodate innovative technologies, 

authenticity, and representation. At the same time, college methods courses where these and other 
contemporary issues and topics might be addressed remain largely unchanged (Hewitt and Koner, 2013). 
Critical and regular examination of the curriculum is both necessary and expected (Hewitt, 2013). This 

research seeks to understand how and to what extent college/university coursework prepares 
undergraduate music education majors for elementary-general music teaching.

COMMON MATERIALS

• Music in Childhood: From Preschool 
through the Elementary Grades ( N=11)

• First, We Sing! Kodály-Inspired Teaching 
for the Music Classroom (N=3) 

• The Sweet Pipes Recorded Book (N=3)

• Recorders (N=14)
• Barred Instruments (N=9)
• Ukulele, Guitar, Piano, Body Percussion 

(N=5)

• Technologies (N=11)
• Journal Articles (N=4)
• Tuning Fork (N=4)

MOVEMENT

Frequency % of Total

Steady Beat/Pulse 22 96%

Tempo 21 91%

Folk 17 74%

Play (Instruments) 17 74%

Movement 15 65%

Game 14 61%

Dance 12 52%

Play Party 5 22%

Body 5 22%

Coordination 4 17%

Choreography 2 9%



Examples:

•	Representation:
	� Tapping rhythms into poppits
	� Color coded scores

•	Expression:
	� Allowing students to compose and perform 
compositions alongside or instead of  standard 
repertoire

	� Demonstrating theoretical understanding 
aurally/verbally instead of  written

•	Engagement:
	� Finding music that interests students and 
addresses important techniques

	� Using games to teach theoretical concepts

Comprehensive Reference Guide

•	 Detailed explanations of  each facet of  UDL – multiple 
means of  representation, expression, and engagement

•	 Examples of  implementation strategies and techniques

•	 Descriptions of  activities, exercises, and assessments

•	 Catered specifically to music educators and their students.

The problem:

UDL is a learning framework often applied in group educational settings. While some research exists on the 
use of  UDL in one-on-one music lessons, its application has not been widely studied and is targeted at 
helping students identified as having learning differences. Application of  UDL with all students in music 
lessons, regardless of  identified ability or disability, is conspicuous by its absence in the literature.

Definitions:

•	 Universal Design for Learning (UDL) - an educational framework 
that guides the development of  flexible learning environments 
so students can benefit from multiple means of  representation, 
expression, and engagement 

•	 Diverse Learners – refers to the broad range of  abilities, cultures, 
backgrounds, languages, learning styles, and more seen in students 

•	 Neurotypical – describes a person who thinks and processes 
information as expected for their culture, experiences, and 
environment 

•	 Neurodivergent – a spectrum of  cognitive differences in individuals

•	 Disability – long-term impairments that may serve as barriers to 
a person's full participation in society

Why is this a problem?

The lack of  UDL in music lessons with all students 
creates some significant obstacles for successful music 
education.

1.	Music educators will work with students who have 
not been identified as having a learning difference. 
Waiting until a learning difference is specifically 
diagnosed to implement accommodations and 
modifications to curriculum can hinder student 
comprehension, growth, and enjoyment.

2.	UDL accommodates various learning styles, including 
visual, audial, kinesthetic, a combination of  these, 
and others. Students who do not have identified 
learning differences will benefit from learning material 
in the way that best suits their comprehension and 
growth.

3.	Utilizing UDL in music lessons with all students 
removes the danger of  predictable learning variability. 
The learning environment and/or teaching methods 
are ready to be adapted after a need has been 
identified by the educator, rather than relying on 
labels to predetermine a student’s ability.

The Solution:

Music educators need an easy to read, accessible guide to prepare for working with diverse learners in 
one-on-one music lessons.
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